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‘Say what you mean, and mean what you say ...................
Contents

Foreword











  3
Autism











  4

Asperger Syndrome









  7

Mindblindness and “Getting the gist”






  8

Support and training in York








  9

Helpful strategies for supporting a child with Autistic Spectrum Condition
12
Language and communication







14
Behavioural/social









16
The physical and the learning environment





18
Some examples of different timetables






22
Useful visual strategies









23
Transition











24
Using ICT











25
Curriculum Issues for pupils with Autism






28
Curriculum strategies to help pupils with Autism




29
Homework











30
Strategies for accessing the curriculum at Key Stages 3 and 4


31
Social stories










32
Making Mistakes










34
Support, references and useful websites






35
Useful Guidance










36
Foreword

Autism is a term used to describe a neurological difference in brain development that has a marked effect on how a person develops. It is a lifelong condition which affects how a person communicates with, and relates to, other people and how they make sense of the world around them. 

It is a spectrum condition, which means that, while all people with autism share certain difficulties, their condition will affect them in different ways. Some people with autism are able to live relatively independent lives but others may have accompanying learning disabilities and need a lifetime of specialist support. 

In this booklet the term autism is used to include Asperger’s Syndrome, though there are specific references to Asperger’s Syndrome as a distinct group.
Recent research has shown a dramatic increase in the incidence and diagnosis of autism across the country. Four times as many boys as girls are diagnosed with Autism, and nine times as many boys as girls are diagnosed with Asperger Syndrome. However it is now recognised that some girls with autism may be un-diagnosed, as they may present quite differently from boys. Autism cuts across all social classes, races and nationalities. One in 100 young people are affected. It is recognised that a range of provision needs to be available to meet pupils’ diverse needs. In York, many young people work successfully in mainstream schools, or are in specialist enhanced provision. Those with most complex needs are working in our special schools.

This guidance emphasises the need to begin with the individual child . There is a key focus on using visual approaches. Many of these will also support other pupils who have preferred visual learning styles. Certainly, using strategies that are successful for pupils with autism will enhance teaching and learning for many pupils.

A good understanding of autism and how it affects the individual is vital for all those teaching and supporting pupils with this condition. Children and young people on the spectrum experience the world in a different  way. To work effectively we need to try and see the world from the  perspective of the individual with autism, and alter our approaches accordingly. 

This guidance has been updated to reflect some of the changes which have taken place in the last five years.

Anne Mckelvey

Senior Practitioner for Autism
December 2012

                                   Autism
(also referred to as Autistic Spectrum Disorder /Condition and including Asperger’s Syndrome)
Autism is a lifelong developmental disability that affects the way a person communicates and relates to people around them. 
· It describes a condition with wide ranging degrees of severity (autistic spectrum condition)

· It also describes a condition with wide ranging degrees of intelligence

· Four times more boys develop Autism than girls

The four domains of autism
All individuals on the spectrum will experience difficulties in the areas of social interaction, Communication and language, imagination and sensory processing. Each child or young person will present differently as their personality, intellectual ability and experiences will be unique.










Social Communication

· A difficulty in being able to appreciate social uses and pleasures of communication

· Difficulties  with conversational give and take, echoing words and phrases, and having unusual tone, pitch, accent or way of speaking.

· .Understanding non–verbal communication - gestures, facial expressions can be difficult.

· Often find verbal language difficult to understand

· May understand and use language literally

· May use complex words and phrases but not fully understand what they mean.


Social Interaction
· Often appear aloof and indifferent to others but may enjoy certain forms of physical contact
· Passively accept social contact, but rarely make spontaneous approaches

· May approach others but in an odd, inappropriate way 
· May not understand unwritten social rules- may stand too close, talk about inappropriate subject
· May prefer to spend time alone, away from others or may enjoy certain forms of physical contact (tickles, chasing games...
· May find it difficult to express feelings, emotions and needs

· May find people confusing and unpredictable

· Struggle to make and maintain friendships 

Imagination

·  Ability to play imaginatively with toys or other people may be limited
· Tend to focus on detail and do not see the whole picture

· May show repetitive activity or behaviour 
· May find it difficult to think through a problem and generate strategies to deal with issue

· May find it difficult to cope with change to an expected routine

· May find it difficult  apply skills in different settings

· Difficulty in appreciating the point of view of others, ie lack of theory of mind

· Difficulty in differentiating fact and fantasy

Sensory
people with autism may have strong sensory reactions; over or under sensitive hearing, touch, taste, smell, vision and pain. These may have significant impact on the pupil’s learning and tolerance of certain settings/environments. Repetitive behaviour patterns and resistance to changes in routine are also common characteristics.
The Picture Communication Symbols ©1981–2009 by DynaVox Mayer-Johnson LLC.  All Rights Reserved Worldwide.  Used with permission
Asperger’s Syndrome

Asperger Syndrome is part of the Autism spectrum. Students with Asperger Syndrome (AS) may have average to above average IQ but comparatively low social performance and emotional awareness of others thoughts and feelings. 
What is Asperger Syndrome? A school’s guide

People with Asperger Syndrome think and learn differently, therefore they need a different approach and this may mean different application of the rules on occasion. This is not to excuse poor behaviour, but it is an understanding that punishing a pupil with Asperger Syndrome is often counter-productive, since their difficulties usually arise from their lack of real understanding. For example, aggressive acts are often related to anxiety from an inability to understand the behaviour and motives of people around them. Attention seeking behaviour is often about feeling left out from being unable to follow the subtleties of everyday social interaction and jokes going on around them. Under the law schools need to make ‘reasonable adjustments’ for pupils with this disability (SEN and Disability Act 2001)


This is a common occurrence and is rarely the result of poor parenting. 

The over-riding physical state for most people with Asperger syndrome is anxiety. This anxiety is a result of trying to constantly keep up with teachers' demands as well as other pupils’ jokes and conversation. 

It can be difficult for people who have not come across Asperger syndrome before, to appreciate the level of anxiety especially as many pupils have learnt to develop a superficial veneer of coping – appearing to 'fit in' socially in order to avoid being labelled odd and because many pupils with the diagnosis are keeping up with school work.

However many pupils explain that by the time they get home they are feeling stressed, angry and worn out. These true feelings inevitably come out when they are at home and they can vent their frustrations in safety.
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Mindblindness (poor Theory of Mind)
Many children and young people  with autism are likely to experience delay in the development of theory of mind. Theory of Mind helps us to ‘put ourselves in other people’s shoes’ and see the world from their perspective. ‘Mindblindness ‘ may cause a child or young person to display some of these behaviours;

· Little interests in other children

· Focus on their own needs

· Frustration at not getting their own way

· Difficulty understanding others emotions, so can show a lack of empathy

· Need to be in control

· Problems with turn taking

· Treat all people the same- no variation according to age or authority

· Easily led by others as don’t always understand others motives

· Relate better to adults- they are more predictable

· Difficulty understanding that his/her behaviour affects how other think or feel, lack of motivation to please others
· Lack of understanding about sharing- pleasure or belongings

· Difficulty in understanding ‘pretend’ and being able to differentiate fact from fiction
                                Central Coherence ( ‘getting the gist’)
We tend to give meaning to all the sensory events we experience as a way of making sense of the world, so that we see ‘the bigger picture’. Children with autism find this much more difficult and often focus on small details, missing the overall ‘gist’ of a situation. They may focus on a detail in a picture which interests them, rather than see the overall picture, or take phrases literally, rather than using the context of the situation to make sense of the language. This can make social situations difficult as they may not understand what is expected or how to respond.
· Difficulty drawing together information to understand the gist of what is expected from them, and interpreting language literally (e.g.  ‘take your seats,  etc)

· Focus on detail and miss the whole
· Difficulty organizing – no concept of overall plan

· May learn by rote rather than intuition
· May show more interest in patterns/ sensations/ music

Support and training in York

Referral Routes

If you have any concerns that a pupil in nursery/school may have difficulties in these areas, there are procedures for referral:

· Speak to the SENCO about your concerns, who will contact the Educational Psychologist to discuss further
· Speak to parents sensitively about your concerns to see if they share them

· If parents are in agreement, ask them to see their GP for children under 5 years, who can then make a referral to the Child Development Centre for initial assessment by a paediatrician. If children are 5 and over,  referral is made via the local Primary Mental Health Worker (PMHW)  who will then refer onto Limetrees, the Child and Adolescent Mental Health Service (CAMHS)
· This assessment may then lead to a multidisciplinary discussion at the Autistic Spectrum Disorder Forum, held once every month at York District Hospital

· Professionals who are involved with the pupil may be asked to complete a questionnaire to contribute to the diagnostic process

Specialist Teaching Team for autism
The autism team provides specialist support for children and young people who have a formal diagnosis of an autistic spectrum condition. We work closely with parents as they are the experts of their child. By liaising closely with parents, colleagues in school and other agencies, we aim to enable the child or young person to take part as fully as possible in life. We offer training and advice to educational settings to ensure that those with autism have the same opportunities as others. Multi-agency working is integral to our approach; we work with parents, health staff and specialist agencies to support nursery/schools in making appropriate provision for children and young people with autism. 
When we receive a referral from the key worker or school, we arrange an initial visit to observe the child or young person in school and talk to staff working with him/her. We also arrange to meet with parents and share information about local services for families of children and young people with autism. The Specialist Teachers will write a report, which includes an initial package of support to schools and families. This report will give guidance and recommendations, which aims to support nurseries and schools to make appropriate provision. The specialist teachers may plan a series of visits to nursery’s and schools or may feel that current provision is working well  and the child or young person has appropriate support in place. The amount of involvement from the team will depend on what each child and young person needs, and what level of support and advice their setting requires. We will attend review meetings and contribute to statutory assessments if needed. We may have ongoing involvement which can vary according to the child or person’s needs at different stages of their school life. 

Autism Support Group for teachers and teaching assistants

There are termly twilight meetings for all staff working with pupils with autism, which aim to support staff and develop knowledge and understanding of the condition. Dates and venues will be sent into school for the meetings planned for the year ahead and will cover topics that will be of interest to all.

Support and training for schools 

There are half day training sessions each term to support staff working in nursery and school settings. We run an annual morning session for staff new to working with children and young people with autism at the end of the summer term. This enables staff to have some autism awareness before receiving a child with autism into their class in the following term. Other sessions include Autism & Behaviour, and Social Stories. These are advertised on the Workforce Development website;
www.yorkworkforcedevelopment.org.uk 

Support and training at an individual or whole-school level can be provided; training/ workshops available include Autism Awareness, Social stories, TEACCH and Visual Support, Communication and  Autism and Behaviour.

For more information on training and any issues related to Autism please contact the Specialist Teaching Team for Autism Support on 01904 554311.
Anne Mckelvey, Senior Practitioner for Autism   anne.mckelvey@york.gov.uk
Denise Thomas, Specialist Teacher for Autism  denise.thomas@york.gov.uk 
Parents Support Groups
Monthly Drop In sessions for parents and carers are held at Hob Moor Children’s Centre (see appendix with dates), which are run by the specialist teachers. Provision for making visual resources is available at these sessions, as symbol software and examples of visual supports are provided.
The local National Autistic Society (NAS) meets every monthly. 
The branch secretaries are Alison Watson and Sean Meek and can be contacted on 07818016431 or northyorkscentral@nas.org.uk for further information
CANDI The forum for parents and carers of disabled children or children with additional needs in York. This is a parents council, primarily focusing on promoting inclusive attitudes and practice. www.yorcandi.org.uk  or call on 07751 828369
ASCEND- Parents/carers of children and young people with autism are offered a place on the ASCEND course for parents which is run by CAMHS staff at Limetrees. This is an eleven week programme which covers a theoretical understanding of autism, plus practical activities and sharing of information between parents.
Helpful strategies for supporting a child/young person
with Autism
These are some ideas that have been used successfully with pupils with Autism in a range of settings. 
Parents are the experts on their child, so involve them in what you are doing and find out what strategies and routines they use.
Visual and environmental support
Most children with Autism are visual learners and benefit from visual supports which help them to understand routines and expectations. For those children and young people who are readers, written instructions/guidance may be their preferred form of visual support.
· Use visual structures to support child, eg a visual timetable showing the daily routine (pictures, photos, symbols or written depending on individual needs of child)

· Try to keep to usual routines, which provide security and comfort, as changes may cause distress but aim to build in small changes, which are planned, to increase the child or young person’s flexibility in the future.
· Prepare child in advance of any likely changes to routine – show on visual timetable

· Use visual cues to support teaching and learning especially of new concepts and rules, eg pictures, symbols, cartoons, drawings, maps, graphs and charts, to aid understanding and help child focus on relevant information

· Use visual aids such as timers, clocks and watches to help them understand timescales for completing work or changing to another activity

· Improve concentration and attention by reducing distractions in teaching areas, both visual and auditory, eg ensure child is seated away from a busy area of the classroom when working in a group or alone. If necessary provide ‘blank’ work area

· Reduce distractions in whole group teaching area, eg consider having minimum display area behind where class teaching takes place. 
· Provide access to computer, laptop or Alphasmart as alternative to handwriting where there are motor difficulties

· Provide support for personal organisation, eg checklist for equipment/resources required for different activities and lessons

· Provide visual support for pupil to travel/transition around school independently, eg map, transition card, mini planner
Language and communication
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Be aware of language and communication difficulties associated with Autism and ensure all staff have received appropriate training

· Reduce language when giving instructions and making requests
· Use child’s name first when giving any requests to alert child that the information to be given is pertinent to him/her, as well as the whole class

· Do not expect the child to understand and interpret body language, eg may not understand a glare 

· Do not insist on eye contact

· Give time for the child to process and respond to verbal instructions (often take longer than others), and check he/she has fully understood and is not just repeating the words back to you.

· Use simple explicit language and avoid the use of sarcasm, idioms, metaphors and similes

· Say what you mean and mean what you say

· Avoid vague questions, eg ‘Why did you do that?’ Use phrases / words to assist them, eg ‘You threw the ball because…’

· Be aware that expressive language may be in advance of comprehension, ie child may be able to say more than he/she understands – particularly more verbal children

· Limit choices – offer clear alternatives rather than open choice, which can be stressful

· Give concrete and specific instructions

· If it is necessary to clarify a request/instruction use the same words, repeat exactly or it may seem like a different request/instruction.

· Be aware that the ‘wh’ questions (why, when, who, what) may be difficult to interpret 

· Reward all attempts to communicate

· Use visual symbols to support language

· Use gestures and modelling

· Say ‘stop’ and ‘finished’ instead of ‘no’, which may trigger a negative response

· Use names rather than pronouns to refer to others

· The teaching assistant should simplify and repeat language later, not at same time as teacher is speaking

· Check the child’s understanding of information and requests

· Put strategies in place to address such problems as too loud a voice and repetitive questioning.

Behavioural/social

[image: image3.wmf]
· Try to understand the behaviour – understand the Autism and how the pupil views the situation, with the underlying difficulties of the triad of impairment and sensory issues

· Recognise that many behaviours are the result of anxiety 

· Prioritise the behaviours and deal with one at a time

· Be aware of the levels of stress a pupil may be experiencing, just by being in school

· Use visual supports to encourage expected behaviours for certain situations, eg laminated cards for lining up, library times, assembly

· Use appropriate rewards to motivate the pupil – involve the pupil in deciding these

· Limit time available for pre-occupations but don’t aim for extinction – it has a purpose – it may calm and relax the child

· Be aware of sensory problems that are common – from food, smells, clothes, colours, lights, noises, textures. Try to slowly build tolerance to what offends

· Identify stressors/triggers and avoid or redirect pupil to other activity/area

· Teach skills in one-to-one setting first and then transfer to group situation, eg playing a game

· Playtimes can be stressful – start a game and encourage the child to join in, or allow him/her time to be alone, stay indoors or  join a lunch club
· Involve peers to be supportive – try buddy systems or Circle of Friends

· Ensure pupil has a strategy to communicate stress, eg ‘break’ card – a visual request to leave the room

· Provide a place of safety for a pupil to retreat to at times of anxiety and stress

· Consider the need for flexibility within the schools rewards and sanctions system for individual pupils

· Try social stories as a tool for teaching social skills, eg lining up, sharing toys and equipment

· Break down more complex work or instructions into smaller steps and use visual cues, eg pictures, lists

· Teach to strengths and try and incorporate specialist interests into lessons wherever appropriate

· Be aware that child may be upset by close proximity

· Allow time to be alone

Pupils may be allowed extra time when taking SATs and external exams

The Physical/Learning Environment

General

· Pupils need to feel safe

· Reduction of distractions

· Access to ‘safe havens’

Classroom

Things to try:

· Using a workstation or defined work area, away from busy areas

· Reducing distractions, visual and auditory

· Sit with peers for group sessions

· Have own table

· Provide safe haven or option to move to quiet area for time out when needing a break from the class group
Playground

This can be a large intimidating space, and unstructured times can be most difficult parts of day for some pupils with Autism. Some pupils may need this time to be alone and ‘de-stress’.

Things to try:

· Give time to walk around alone

· Allow time for rituals or  routines, eg walking perimeter of playground, flapping etc

· Provide a specific safe area such as a bench or book area

· Provide access to any suitable lunchtime clubs

· Provide some specific games or toys

· Set up buddy systems if appropriate

· Structure playtime eg. 5 minutes for snack, 5 minutes for walking, 5 minutes for playing a game pupil is familiar with

· Allow pupil to stay indoors with a peer

Hall – PE, assembly, lunch

Large, open, noisy spaces can be particularly stressful

Things to try:

· Use visual marker to show pupil where to go

· For assembly try coming in for short periods of time and gradually build up or try coming in for last 5 minutes.

· Sit on end of row and near exit for those pupils who find assemblies and large gatherings stressful

· Have familiar adult near pupil to provide reassurance
· Provide a distractor to reduce anxiety eg blu tac to twiddle, tanglers etc

· PE- use mini planner to give breakdown of what PE will involve as this changes from term to term regarding content eg. get changed/ hall/apparatus/ball skills/classroom/get dressed/lunch

· Lunchtimes – allow pupil to go in early so they can slowly adapt to the setting. Sit at table near exit, or some pupils may need to sit in a quiet screened off area due to all the sensory difficulties they experience in canteens ( noise, food smells, eating...)

Transitions at school
Coming in to school, going home and moving around between activities can all be stressful as they involve change, start and finish.

Things to try:

· Use visual timetable to prepare for transitions

· Try using sand timers to show when activity is going to end

· Give warnings of impending changes eg. 5 minutes until break, 2 minutes , and 1 minute left.
· Be aware that some pupils may find it difficult to leave a piece of work unfinished or stop reading in the middle of a chapter, and prepare/adapt accordingly

· Avoid queues and waiting- allow pupil to move around at quieter times

· Keep to regular routines as much as possible

· Use a transition object with younger children, which may provide some security when moving around school
Organisation and visual supports

It is very important for pupils with Autism to have a predictable routine that is clearly communicated to them. With structure in place, pupils usually become less anxious, happier and therefore more able to learn. This is part of the TEACCH approach that is designed to support the teaching and learning of children with Autism
Communicating the routine – timetables

A visual timetable can be very useful to the whole class, especially in key stage 1/2. This helps the child to understand and prepare for change, thus reducing uncertainty and the need for repetitive questioning about what is happening when. It also helps to develop independence and organisational skills in the long term, as we all rely on calendars, diaries and lists to organise ourselves. The format of the timetable will change as a child moves through school and according to their level of understanding ( objects- photos- picture symbols- symbols- written words)
· Communicate-in-Print software provides symbols for timetables. All York schools have copies of this software provided through the Symbols in Schools project 2010.
Ready made timetables and other visual supports are available on the portal.

· Tailor the timetable to the individual’s level – use objects, photos, symbols or written words
· Start with ‘first/then’ timetable, and then build up to whole mornings, afternoons and then whole days – as appropriate to the pupil’s understanding

· Timetable is presented left to right or top to bottom

· Important for child to remove symbol when activity or session is finished and turn over or put in a ‘finished’ box

· Use symbols with words from the beginning as some children with Autism seem to recognise word shapes and names

· Some pupils may work from a written timetable and cross off activities as they are finished

· A question mark on timetable can indicate uncertainty and help pupil learn to cope with ‘surprise’ activity
Do not take the timetable down just because it seems to be working. At times of stress, such as Christmas, SATs, exams or supply teachers, it may need re-introducing. A timetable is part of a life long form of organisation and can progress in it’s format to suit the child ( see guidance booklet on the use of symbols in York school sand settings)
Work systems

One area of the TEACCH philosophy is ‘Workstations’, the premise behind using this

system is that it incorporates structure, routine, visual cues and limits distraction to develop independence, organisational skills, the concepts of working in an ordered manner, the concept of finished and the generalisation of skills.

When setting up work systems for a pupil with Autism, it is important to work to their strengths as well as compensating for their weaker areas. Workstations need to use clear visual materials which the pupil knows how to complete, but needs to practise to consolidate learning. New skills and tasks need to be taught in a 1:1 session and practised, before becoming a workstation activity.
The work system needs to:

· Indicate what needs to be done

· Show what is coming next  

· Show clearly when a task is finished

· Allow the child to practise and reinforce current skills

· Tasks should have visual clarity and not need explaining

Systems should include:

· Start and finish boxes, baskets or trays

· Pupils work through the tasks from left to right or top to bottom

· Independent work – ensure that pupils will be able to use the system independently once they are familiar with the system

· Activities and tasks that will give pupils the opportunity to practice and reinforce learning and skills, independently

· Learning new skills – these need to be taught directly by an adult first in a teaching situation, and then when mastered, may be introduced to work system
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· The central photograph shows an example of a workstation in an Autism specific setting, using a numbered drawer system, from top to bottom. The numbers show the child how many drawers he has to work through, and he can see how much is left to do, as each number on the table top is removed and put in the drawer, when that activity is completed. Workstations may be baskets, plastic folders, drawers, or in-trays that are colour or number coded, and set up with individual activities which the child can complete independently, once they have learnt to use the system.
 A finished box on the right hand side is often useful if using a left to right system, so that it is clear to the child where completed activities are placed.
Some examples of different timetables
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	Handwritten by adult/child and crossed off when activity ended
	Laminated words removed by child when activity finished
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	Whole-day symbol timetable- symbol removed and goes in finished envelope 
	Group symbol / photograph timetable for early years – mornings or afternoons only


Useful Visual Strategies
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	Key rings of routines or social stories
	‘first/then’ cue card 



	[image: image12.jpg]



	[image: image13.jpg]




	            Visual cue cards
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Example from Autism Education Trust

	           Visual task instructions
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 “What I need” strip helps to      develop  organisation skills




Personal / visual support files

Some children have a range of visual supports to aid their learning and this makes the management of them easier and more discreet, particularly as they move through Key Stage 2 and beyond.
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The A5 file can be divided into different sections for easy access and move with the pupil from class to class, and are useful for when there are different members of staff working in the classroom. 

They can be personalised to meet each individual’s needs and can act as a communication file for some children, to inform staff about their specific needs. Pupils can be involved in compiling the files and personalising them
Contents could include:

· Personal info page with relevant information for the pupil to share with others (see Transition sheet for ideas or allow pupil to add their own information about themselves)

· Timetable – a page a day or the week on a page for those working at that level, with a reminder that ‘sometimes the timetable may change’

· Behaviour support strategy cards, eg traffic lights or cue cards reminding pupil what to do when becoming anxious

· Subject specific visuals, eg current useful topic words with/without visuals, depending on child

· Social stories

· Classroom reminders, eg what to do on arrival at school.

· ‘First/then’ card

· Break  and lunchtime arrangements

· Visual task instructions
Many of these visuals  can be produced using Communicate–in–Print software, which can be personalised to the child or young person. 
                                    Transition

Change is often a problem for pupils with Autism. Transitions between school and home, lesson to lesson may all be times of increased stress for pupils with Autism, as they may create uncertainty and coincide with busy periods of time when people are moving around in big groups. Pupils with Autism may need to make transition between lessons a few minutes earlier than others in secondary schools if this proves to be problematic for them.

Transition to secondary schools can be difficult for many of our pupils with Autism and staff from the receiving school will need to ensure they visit the pupil several times in their current school setting, as part of an extended transition plan for the pupil.
Transitions into a new class, or new school, need to be planned for carefully. These plans may include:

· Photographs to familiarise the pupil with new staff and building or new classroom

· A programme of extended staff and pupil visits over a period of time, covering issues such as dining hall routines, break times, and travel to and from the school

· Visits from key staff from receiving school to current school, to spend time in the classroom and gain an understanding of the child and any adjustments that will need to be in place when the child moves schools.
· Links with parents so they can continue preparation over the school holidays eg. familiarisation with new uniform and route to school

· Use of ‘pupil passport’, which gives brief, personal information about the pupil, and which new staff will need to know, will help to provide for a smoother transition. The pupil can be involved in compiling this (see appendix)

· Liaison meetings with parents, pupil, class teacher and SENCO of both settings, when preparing for transition to secondary school to discuss:

· successful strategies used in previous settings

· organisation of the learning environment

· possible stress factors in the new setting

· strategies to promote the pupils personal, social and educational development

· Social story to prepare pupil for change of teacher/school

· Organisational support for new school move – maps, routes, timetables in an appropriate format for the individual

· Named adult and/or area to go to at new school where pupil will have a safe haven and be supported

· School rules and expectations clearly explained and recorded visually

· Social support – buddy system to match pupil with a peers who is willing to act as a buddy in new school or class

Using ICT

ICT can help the pupil with Autism in many ways

· Writing and recording – pupils with Autism often have difficulties with writing skills, and can lack motivation to record work, even though they can give verbal answers and information. Some pupils may have to put great effort into writing words, and concentrate hard on forming their letters, thus leading to frustration at times.  Some pupils find it easier to use a word processor and corrections to work can be made without spoiling the look of the piece of work. An Alphasmart  or laptop can be of great value to those who struggle with recording their work, and it is important to develop keyboard skills alongside handwriting skills
· Motivation – work appears neater. The computer can be used as reward for completing other tasks and can be used to research any specific interests a pupil may have.
· Access to the curriculum – ICT can support many areas of the curriculum. Spelling, reading and writing programmes can help pupils record their work.

· Social interaction – a computer is non-threatening. It is predictable and safe and there are no social cues required. However they can form the focus for sharing and turn taking with another pupil. There are also programmes available about emotions and facial expressions, which can help pupils become aware of their own and other’s emotions.
· Tablet devices such as ipads and Androids are being used increasingly for a range of apps suitable to individuals and to provide visual supports or act as a communication device
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Curriculum Issues for pupils with Autism
Curriculum strategies to help pupils with Autism

Homework

[image: image19.wmf]
Homework can prove stressful for many children and young people, but is often more so for pupils with Autism. At secondary schools, some pupils with autism leave the classroom before the end of lessons to avoid crowded corridors at lesson change. This may mean they miss homework instructions if they are given at the end of a lesson, so staff need to ensure they receive the correct homework information.
Strategies that have been proved to be helpful include:

· Developing an understanding that ‘homework’ or schoolwork done at home is a requirement of school from an early age

· Provide a clear visual timetable of when homework is given (day of week for specific subjects) and when it is due back, so that the pupil is prepared in advance.

· Ensuring that the pupil with Autism understands the homework task

· Ensuring that the pupil is given all the information necessary to complete the homework task

· Ensuring that the pupil is given enough time to write down the homework instructions ( or a support assistant provides this )
· Ensuring that written homework instructions are legible

· Some staff prefer to give out a typed sheet with homework instructions clearly stated in order to avoid confusion

· Some schools use Dictaphones to record homework instructions so parents and pupils can listen at home

· Limiting time spent on homework by making an agreement between school and home. Some pupils with Autism will sit for hours doing one piece of work unless a time limit is imposed

· Some schools allow pupils to complete homework in school time, at homework clubs
Strategies for accessing the curriculum at Key Stages 3 and 4

Pupils with autism find greater difficulty in coping with school and accessing the curriculum when they move from primary to secondary school. The North West SEN Partnership  produced a set of guidance notes, which is aimed at SENCOs and subject teachers, to help to support pupils at KS 3 and 4 in accessing the curriculum as fully as possible. Although this work was completed in 1999, most of the guidance is still very relevant.
The guidance notes are now archived and can be found at 
http://webarchive.nationalarchives.gov.uk/20060823090008/http://teachernet.gov.uk/wholeschool/sen/teacherlearningassistant/ASDKS34/ 
Links on the website allow staff to read and download individual sections or the full document. The range of subjects covered are:

	English
	Maths
	Science
	Design and Technology

	History
	Music
	Geograpy
	Citizenship

	P.E.
	Religious Education 
	Art and Design

	Personal, Social and Health Education
	Modern Foreign Languages


Social stories

What are they?

· Developed in America by Carol Gray

· A communication strategy which enables the learner to understand a situation and learn how to respond or behave

· Aim to minimise potentially confusing instructional interactions and to provide students with Autism direct access to social information

· Used to address a limitless variety of situations and behaviours

Why use them?

· People with autism may not understand a situation because they don’t know what information is important (and may present as confused and non-compliant)

· People with austism often lack information seeking skills, and may not understand that questions may be used to gain information from others. Their access to information may therefore be limited

Social stories follow a specific format and there is a good introductory guide on Carol Gray’s own website at www.thegraycenter.org 

Specific features used in the stories are the type and frequency of sentences used:

· Descriptive
describes relevant facts about the situation
The bell usually rings when playtime is finished
Sometimes I go to the shops with my Mum after school
The words ‘usually’, ‘sometimes’, ‘often’ help get across the idea that nothing runs to plan one hundred percent of the time, and situations are never the same.

· Directive
these help to guide the child’s behaviour and usually start with ‘I will try’, eg I will try to stop what I am doing 

· Perspective
describe how others in the situation may feel or react
My teacher will be happy to see all the children in line
· Affirmative
emphasise an important point or reassure the child
This is OK. This is a good thing to do
· Cooperative
describe what other people can do to help
Mr Brown may help me to tie my shoelaces after PE
Avoid writing ‘bossy stories’ where too many directive sentences are used – stories need to be about information giving and helping a child to understand social expectations. There are many stories already produced which may help form a basis to write your own story. Stories need to be written in sentences that a child can read or understand and may be illustrated with clip art, symbols or even photographs. The story should have a title to show what is about.

Making Mistakes

My name is Jack.

I go to Acorn Primary School. 

At school I usually work hard in my lessons. 

Sometimes I make mistakes and get things wrong. 
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This is OK. 
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Everyone makes mistakes sometimes.
 Making mistakes can be a good way to learn how to do something correctly. 
I will try to stay calm when I make mistakes. 
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This is a good thing to do.
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My teachers will be pleased.
References and useful websites
There is an enormous wealth of publications available about autism, so below are a few titles that we have found useful. The NAS website has details of most publications and these can be purchased directly from there.

Understanding and Teaching Children with Autism,  Jordan & Powell

Sensory Perceptual Issues in Autism & Asperger Syndrome – Olga Bogdashina, lots of information on sensory difficulties

Teaching Young Children with ASD,   Liz Hannah, lots of useful strategies for mainstream and nurseries

Autism in the Early Years,    Cumine, Leach and Stevenson, good practical advice

Asperger Syndrome, A Practical Guide for Teachers, Cumine,V, Leach,J, and Stevenson, G. 

Asperger’s Syndrome, Tony Attwood 

Can I tell you about Asperger Syndrome?   Jude Welton, Jessica Kingsley

How to Live with Autism and Asperger Syndrome: Practical Strategies for Parents and Professionals, Chris  Williams & Barry Wright
Personal reading

· Martian in the Playground – Claire Sainsbury

· Asperger Syndrome, the Universe and Everything – Kenneth Hall

· The Curious Incident of the Dog in the Night time – Mark Haddon

· The World, the Universe and Everything- Kenneth Hall
· Thinking in Pictures – Temple Grandin

Websites

· www.nas.org.uk
National Autistic Society
· www.autismeducationtrust.org  Excellent  visual resources and 
                                                                                   guidance                
· www.thegraycenter.org
Social stories

· www.teachernet.co.uk
Useful information, case studies

· www.teacch.com
Information on approach, training

· www.asperger.org
Asperger Syndrome 

· www.do2learn.com
Free resources for visual supp
· www.tes.co.uk/resources
Free visual supports

· www.communication4all.co.uk
Visuals and activities to support communication

· www.widgit.com
Wide range of symbols for use across the curriculum- Communicate in Print)

Useful guidance/training 
Autism Education Trust (AET ):

What is Good Practice in Autism Education (2011)

National autism standards(2012)
AET professional Competency Framework (2012)
These can all be accessed on the AET website www.autismeducationtrust.org 

· The Inclusion Development Programme  (IDP) for children with autism- this can also be accessed on the AET website or school SENCO  should have copies of the 

IDP for Early Years and autism, and the IDP for primary/secondary fior children with autism

· NICE – guidelines on recognition of possible autism in children and young peoples
1.             http://www.nice.org.uk/cg128 
· Web seminars on a range of up to date autism topics can be found on the NAS website- ‘webinars’. Click on link below
http://www.autism.org.uk/news-and-events/nas-conferences/webinars.aspx 
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We can't change the rules for one pupil ...





“     ”





He behaves OK at school, but at home he is a nightmare





“     ”
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